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TPS	Professional	Development	Activity	Template	

Name:	Gorman	Lee	
School	or	Institution:		Braintree	High	School	(Braintree,	MA)	/	Mass	Council	for	the	Social	Studies	(Mass.)	
Projected	Date	for	Implementation:		April	2017	(pilot)	/	Fall	2017	

Title	of	
Activity	

“The	Courage	to	Remember”	unit	for	Holocaust	Remembrance	Week	(April	3-7,	2017)	

Overview	 Developed	a	teachers’	guide	to	present	and	discuss	the	Jewish	Holocaust	during	the	Second	World	War	

in	Modern	World	and	U.S.	History	classes;	a	look	at	the	chronological	history	of	the	rise	of	the	Nazi	

party,	Hitler’s	rise	to	power,	the	Final	Solution,	Jewish	resistance,	the	role	of	bystander,	and	survivors’	

stories	through	primary	sources.	

Essential	or	
Investigative	
Question	

1. Why	is	this	important	for	us	“not	to	forget”	the	Jewish	Holocaust?

2. What	lessons	have	we	as	human	beings	learned	from	this	dark	chapter	of	human

history?

Audience	 This	activity	is	best	suited	for	educators	of	the	following	grade	levels:	
• Grades	8-12	teachers

This	activity	is	best	suited	for	educators	of	the	following	content	areas:
• Social	Studies

• History	(world.	US)

• Geography

• Government	&	Civics

Time	
Required	

6	hours,	either	all	day	workshop,	or	two	(2)	3-hour	workshops	

Goal	 After	viewing	a	display	exhibit	(16	of	the	40	panels	from	“The	Courage	to	Remember”	series	from	the	

Simon	Wiesenthal	Center),	meeting	survivors,	children	of	survivors,	and	scholars	of	the	Holocaust,	and	

examining	varied	primary	source	materials	and	documents,	participants	will	discuss	the	significance	and	

consequences	of	the	role	of	bystander,	and	examine	present-day	acts	of	bigotry,	hate,	and	genocide	in	

the	U.S.	and	around	the	world.	

Standards	 • MA	History	and	Social	Science	(2003)
o WHII.26.	Describe	the	background,	course,	and	consequences	of	the	Holocaust,

including	its	roots	in	the	long	tradition	of	Christian	anti-Semitism,	19
th
	century

ideas	about	race	and	nation,	and	Nazi	dehumanization	of	the	Jews.

o WHII.28.	Explain	the	consequences	of	World	War	II;	the	enormous	loss	of	life,

including	millions	of	civilians	through	the	bombing	of	population	centers	and	the

slaughter	of	political	opponents	and	ethnic	minorities.

• Common	Core	State	Standards	in	ELA	and	History	and	Social	Studies	(2010)
o CCSS.ELA-LITERACY.RH.11-12.1.	Cite	specific	textual	evidence	to	support	analysis

of	primary	and	secondary	sources,	connecting	insights	gained	from	specific	details

to	an	understanding	of	the	text	as	a	whole.

o CCSS.ELA-LITERACY.RH.11-12.2.	Determine	the	central	ideas	or	information	of	a

primary	or	secondary	source;	provide	an	accurate	summary	that	makes	clear	the

relationships	among	the	key	details	and	ideas.

o CCSS.ELA-LITERACY.RH.11-12.7.	Integrate	and	evaluate	multiple	sources	of

information	presented	in	diverse	formats	and	media	(e.g.,	visually,	quantitatively,

as	well	as	in	words)	in	order	to	address	a	question	or	solve	a	problem.

o CCSS.ELA-LITERACY.RH.11-12.9.	Integrate	information	from	diverse	sources,	both

primary	and	secondary,	into	a	coherent	understanding	of	an	idea	or	event,	noting

discrepancies	among	sources.

http://tps.waynesburg.edu/tpseasternregion
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Objectives	 By	the	end	of	this	PD	Activity,	participants	will	be	able	to:	

• Incorporate	the	Jewish	Holocaust	into	the	U.S.	History	and	World	History	curriculum.

• Explore	and	discuss	the	value	and	importance	of	learning	history	through	primary

sources.

• Analyze	a	primary	source	using	Library	of	Congress	tools	(Analyzing	Primary	Sources).

• Develop	strategies	for	students	to	utilize	historical	inquiry	for	learning	through	primary

sources	(e.g.,	generate	meaningful	questions	for	deeper	investigation	or	research)

• Access	primary	sources	and	teaching	resources	from	loc.gov	for	instructional	use.

• How	to	examine	and	analyze	primary	sources	of	different	formats	(images,

text/transcript,	interviews,	video/audio,	etc.)

• Analyze	a	set	of	related	primary	sources	to	determine	multiple	perspectives.

• Arrange	a	keynote	speaker	in	the	classroom	as	a	primary	source.

Digital	
Resources	

• Primary	sources	from	loc.gov:
o Title:	Theresienstadt

§ Date	created/published:	Unknown

§ Creator/Author:		Unknown

§ URL:	https://www.loc.gov/rr/frd/Military_Law/NT-indictments-1.html

o Title:	Five	starving	men	in	German	occupation	camp	at	time	of	liberation	by
U.S.	Army

§ Date	created/published:	1945	April

§ Creator/Author:		Unknown

§ URL:	https://www.loc.gov/item/89715812/

o Title:	Jewish	shop	windows	smashed	during	Kristallnacht,	Berlin
§ Date	created/published:	1938

§ Creator/Author:		Associated	Press

§ URL:	https://www.loc.gov/item/00650720/

o Title:	River	of	Blood
§ Date	created/published:	1943

§ Creator/Author:		Beatrice	S.	Levy

§ URL:	https://www.loc.gov/item/2008675443/

• Other	resources:
o Auschwitz	Main	Gate.	2007.	Roland	Fischer.

https://commons.wikimedia.org/wiki/File:Eingangstor_des_KZ_Auschwitz,_Arbeit_ma

cht_frei_(2007).jpg

o Poster,	The	Eternal	Jew.	1937.	John	Stalüter	(pseudonym).	USHMM.

http://sammlungen-archive.zhdk.ch/view/objects/asitem/People$004073356/0

o Irma	Ullmann’s	German	Passport.	1938.	Corey	Seeman.	Used	with	permission.

https://www.flickr.com/photos/cseeman/13443826825/in/photostream/

o Interior	of	the	Zerrennerstrasse	synagogue	in	Pforzheim	after	its	destruction
on	Kristallnacht.	1938.	StadtArchiv	Pforzheim.	USHMM.	National	Archives	and

Records	Administration.	Used	with	permission/educational	use	only.

https://upload.wikimedia.org/wikipedia/commons/a/a6/Interior_of_the_Zerrennerstr

asse_synagogue_after_its_destruction_on_Kristallnacht-97573.jpg

Classroom	
Materials	

• Packet:	The	Courage	to	Remember:	Teacher’s	Guide	to	Teaching	the	Jewish	Holocaust
• Laptop/Chromebook/iPad

• LCD	projector/Short-throw	projector/SMART	board

http://loc.gov/teachers
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Preparation	 • www.facinghistory.org

• Useless	Eaters:	Disability	as	Genocidal	Marker	in	Nazi	Germany	by	Mark	Mostert	from

Regent	University.	

• http://motlc.wiesenthal.com/site/pp.asp?c=gvKVLcMVIuG&b=395221

Procedure	 1. After	an	introduction	from	Facing	History	and	Ourselves,	participants	discuss	the

importance	and	necessity	to	include	the	Jewish	Holocaust	as	part	of	the	U.S.	and	world

history	curriculum.	Why	is	this	important	for	us	“not	to	forget”?	What	lessons	have	we
as	human	beings	learned	from	this	dark	chapter	of	human	history?

2. Discuss	guidelines	for	teaching	about	the	Holocaust	(see	packet,	pp.	5-24)

3. Using	primary	sources	to	learn	about	history/the	Jewish	Holocaust.

http://www.loc.gov/teachers/usingprimarysources/whyuse.html

4. Learning	history	through	primary	sources	(instead	of/beyond	the	textbook).	Primary

source	sets:	Analyzing	photographs:

5. https://blogs.loc.gov/teachers/2011/11/the-library%E2%80%99s-primary-source-

analysis-tool-helping-k-12-students-start-analyzing-primary-sources/

6. Introduce	inquiry	process	and	the	Stripling	Model	of	Inquiry:

http://tps.govst.edu/PDF/StriplingModelInquiry.pdf

7. Search	primary	sources	through	Library	of	Congress	(www.loc.gov)

8. Examine	and	analyze	Levy’s	River	of	Blood.	https://www.loc.gov/item/2008675443/

9. Explore	The	Courage	to	Remember	multimedia	site	and	resource	guide	for	teachers.

http://motlc.wiesenthal.com/site/pp.asp?c=gvKVLcMVIuG&b=395221

10. Explore	U.S.	Holocaust	Memorial	Museum	website,	https://www.ushmm.org/

11. Nazi,	Eugenics,	and	the	T-4	Program	(1920-1950)	from	www.DisabilityHistory.org,	see

http://www.disabilityhistory.org/t4prog.html	and

http://www.holocaustresearchproject.org/euthan/hadamar.html.

Also	discuss	article,	Useless	Eaters:	Disability	as	Genocidal	Marker	in	Nazi	Germany	by

Mark	Mostert	from	Regent	University.

12. How	to	arrange	Holocaust	survivor	speakers	for	your	students.	Teaching	students	on

how	to	prepare	and	learn	from	oral	history	and	generate	interview	questions.

Assessment/	
Reflection	

• Small	group	breakouts	to	discuss	and	dissect	content	standards	(state	curriculum	and

Common	Core)	and,	using	backward	design	approach,	identify	desired	goals	and

acceptable	evidence	of	learning;	SWBAT	(“students	will	be	able	to...”).

• Teachers	reflect	on	the	following	questions:

o What	are	the	desired	learning	goals	for	students	in	understanding	why	it	is

important	to	learn	about	the	Jewish	Holocaust?	How	will	you	know	students

have	realized	the	importance	to	learn	about	the	Jewish	Holocaust	and	the

significance	and	impact	of	this	event	in	human	history?

o In	what	ways	can	the	Library	of	Congress	website	help	students	learn	about	a

topic	(e.g.,	Jewish	Holocaust)	or	event	in	U.S./world	history?

o What	challenges	might	teachers	and	students	face	when	using	Library	of

Congress	website?	Develop	contingency	plans	(a.k.a.	“Plan	B”)	and

troubleshooting	strategies.

• Utilize	shared	online	folder	(e.g.,	Google	Drive,	Dropbox,	Padlet,	etc.)	for	teachers	to

access,	post	and	download,	activities,	resource	materials,	links,	and	sample

assessments	and	rubrics.



______________________________________________________________________________ 

THE COURAGE TO REMEMBER 
TEACHER’S GUIDE TO TEACHING THE JEWISH HOLOCAUST 
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BRAINTREE HIGH SCHOOL DEPARTMENT OF SOCIAL STUDIES 
128 Town Street, Braintree, Massachusetts 02184 
gorman.lee@braintreeschools.org 
781-848-4000 ext. 7835
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Photo: Child survivors of Auschwitz. 1945. Photographed by Alexander Voronzow. United States Holocaust Memorial 
Museum/Belarusian State Archives of Documentary Film and Photography. Copyright: Public Domain.  
https://collections.ushmm.org/search/catalog/pa14532 
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INTRODUCTION 
 
 
................................................................................................................................................................................ 
 
 

The month of April has been designated, “Holocaust Remembrance Month.”  Braintree High 

School is commemorating the event with an exhibit of sixteen posters, from a larger series of forty, 

entitled “The Courage to Remember.”  This year, the exhibit will be displayed in the high school media 

center from Monday, April 3, to Friday, April 7, 2017. 

The posters selected, include thirteen framed panels that together reveal the chronological 

progression of Nazi Germany’s policy toward the Jews of Europe and toward the five million additional 

non-combatant victims of Nazi extermination policy: political dissidents, the disables, gypsies, 

homosexuals, Russians, Poles, and Slavs. In addition, three posters have been selected which explore 

specific episodes of the Holocaust in greater detail. The Warsaw Ghetto uprising, the creation of a “show” 

camp at Theresienstadt, and the efforts of those who saved potential Nazi victims in the face of incredible 

odds are considered in three posters placed in the display case in the BHS Media Center. 

In many ways, April might seem a particularly difficult month in which to revisit the horrors of 

one of the most tragic events of the twentieth century. With the end of a long winter and the beginning of 

spring, the study of the Holocaust is like reentering the cold darkness just as we are about to leave some 

behind. However, April 19, as well as marking the anniversary of the beginning of the American 

Revolution in 1775, also marks the anniversary of the Warsaw Ghetto Uprising of 1943.  Like the 

minutemen of Lexington and Concord, the vastly outnumbered and out supplied Jews of Warsaw beat 

back the advances of what was, at the time, one of the world’s fiercest armies.  Commemorating the 

courage of those who stood up to and successfully held back Nazi aggression in the Ghetto for four 

weeks, may also draw attention to the parallels between the plight of more recent victims of genocide.  In 

a world that has repeatedly pledged about the Holocaust, “Never again!”, events in Cambodia, Rwanda, 
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Kosovo, and Sudan, supply evidence that the Holocaust’s lessons are still relevant and have yet to be fully 

absorbed and integrated. 

Finally, in the wake of September 11, 2001, the demonization of one culture by another is a danger 

whose repercussions are being felt in the United States today.  On that day, a holocaust, or “destruction by 

fire,” claimed the lives of an estimated 3,000 people at the World Trade Center in New York City and the 

Pentagon in Washington, D.C., and in a grassy field in Pennsylvania.  Imagine the human losses of that 

one day in the United States repeated every day for the seven years from 1939 to 1945 and one would 

approach the loss of human life that reduced the Jewish population of Europe by two-thirds and the 

Jewish population of the world by one-third. In addition to lives, this meant the loss in Eastern Europe of 

what had been the spiritual and cultural center of the world’s Jews. 

For these reasons and more it is difficult, but important and necessary, to find the courage to 

remember…. 

 

 

Gorman Lee, Ed.D. 
K-12 Director of Social Studies 

  



 
 
 
 
 
 

................................................................................................................................................................................... 
BRAINTREE PUBLIC SCHOOLS DEPARTMENT OF SOCIAL STUDIES  
 
 
 

4 

 
 
 
LEARNING STANDARDS 
 
 
................................................................................................................................................................................ 
 
 

The lessons and activities in this guide are aligned to the Massachusetts History and Social 

Science Curriculum Framework (2003), The College, Career, and Civic Life (C3) Framework for Social 

Studies State Standards (2013), and Common Core State Standards for English Language Arts and 

Literacy in History/Social Studies (2010). 

 
 
WHII.26 Describe the background, course, and consequences of the Holocaust, including its roots in the 
long tradition of Christian anti-Semitism, 19th century ideas about race and nation, and Nazi 
dehumanization of the Jews. 
 
WHII.28 Explain the consequences of World War II. 

B. the enormous loss of life, including millions of civilians through the bombing of population 
centers and the slaughter of political opponents and ethnic minorities. 

 
WHII.29 Describe reasons for the establishment of the United Nations in 1945 and summarize the main 
ideas of the Universal Declaration of Human Rights. 
 
USII.15 Analyze how German aggression in Europe and Japanese aggression in Asia contributed to the 
start of World War II and summarize the major battles and events of the war. 
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GUIDELINES FOR TEACHING ABOUT THE HOLOCAUST 
 
 
................................................................................................................................................................................ 
 
 

Promote education about the history of the Holocaust and its implications for our lives today. 

Why Teach Holocaust History? 

The history of the Holocaust represents one of the most effective, and most extensively 

documented, subjects for a pedagogical examination of basic moral issues. A structured inquiry into 

Holocaust history yields critical lessons for an investigation of human behavior. A study of the Holocaust 

also addresses one of the central tenets of education in the United States which is to examine what it 

means to be a responsible citizen. Through a study of the Holocaust, students can come to realize that: 

democratic institutions and values are not automatically sustained, but need to be appreciated, nurtured, 

and protected; silence and indifference to the suffering of others, or to the infringement of civil rights in 

any society, can however, unintentionally serve to perpetuate the problems; and the Holocaust was not an 

accident in history -- it occurred because individuals, organizations, and governments made choices 

which not only legalized discrimination, but which allowed prejudice, hatred, and ultimately, mass 

murder to occur. It is because of this that we must teach our students tolerance for others. An anti-hatred 

message must be sent so that as elementary aged students mature and age they can study the Holocaust 

and know that:  

• democratic institutions and values are not automatically sustained, but need to be appreciated, 

nurtured, and protected;  

• silence and indifference to the suffering of others, or to the infringement of civil rights in any 

society, can—however unintentionally—perpetuate the problems; and  
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• the Holocaust was not an accident in history—it occurred because individuals, organizations, 

and governments made choices that not only legalized discrimination but also allowed 

prejudice, hatred, and ultimately, mass murder to occur. 

Questions of Rationale 

Because the objective of teaching any subject is to engage the intellectual curiosity of the student 

to inspire critical thought and personal growth, it is helpful to structure your lesson plan on the Holocaust 

by considering throughout, questions of rationale. Before addressing what and how to teach, we would 

recommend that you contemplate the following: 

• Why should students learn this history?  

• What are the most significant lessons students can learn about the Holocaust?  

• Why is a particular reading, image, document, or film an medium for conveying the lessons 

about the Holocaust which you wish to teach? 

Among the various rationales offered by educators who have incorporated a study of the Holocaust 

into their various courses and disciplines are these: 

• The Holocaust was a watershed event, not only in the 20th century, but in the entire history of 

humanity.  

• Study of the Holocaust assists students in developing understanding of the ramifications of 

prejudice, racism, and stereotyping in any society. It helps students develop an awareness of 

the value of pluralism, and encourages tolerance of diversity in a pluralistic society.  

• The Holocaust provides a context for exploring the dangers of remaining silent, apathetic, and 

indifferent in the face of others' oppression.  

• Holocaust history demonstrates how a modern nation can utilize its technological expertise 

and bureaucratic infrastructure to implement destructive policies ranging from social 

engineering to genocide.  
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• A study of the Holocaust helps students think about the use and abuse of power, and the role 

and responsibilities of individuals, organizations, and nations when confronted with civil 

rights violations and/or policies of genocide.  

• As students gain insight into the many historical, social, religious, political, and economic 

factors which cumulatively resulted in the Holocaust, they gain a perspective on history 

happens, and how a convergence of factors can contribute to the disintegration of civilized  

values. Part of one's responsibility as a citizen in a democracy is to learn to identify the 

danger signals, and to know when to react.  

When you, as an educator, take the time to consider the rationale for your lesson on the Holocaust, 

you will be more likely to select content that speaks to your students' interests and which provides them 

with a clearer understanding of the history. Most students demonstrate a high level of interest in studying 

the Holocaust precisely because the subject raises questions of fairness, justice, individual identity, peer 

pressure, conformity, indifference, and obedience -- issues which adolescents in their daily lives. Students 

are also struck by the magnitude of the Holocaust, and the fact that so many people acting collaborators, 

perpetrators, and bystanders allowed this to occur by failing to protest or resist. 

Methodological Considerations 

1. Define what you mean by "Holocaust" 

The Holocaust refers to a specific event in 20th century history: The systematic, bureaucratic 

annihilation of six million Jews by the Nazi regime and their collaborators as a central act of state 

during World War II. In 1933, approximately nine million Jews lived in the 21 countries of Europe 

that would be occupied by Germany during the war. By 1945 two out of every three European Jews 

had been killed. Although Jews were the primary victims, up to one million Gypsies and at least 

250,000 mentally or physically disabled persons were also victims of genocide. As tyranny spread 

across Europe from 1933 to 1945, millions of other innocent people were persecuted and murdered. 

More than three million Soviet prisoners of war were killed because of their nationality. Poles, as well 

as other Slavs, targeted for slave labor, and because of the Nazi almost two million perished. 

Homosexuals and others deemed "anti-social" were also persecuted and often murdered. In addition, 

thousands of political and religious dissidents such as communists, socialists, trade unionists, 
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Jehovah's Witnesses were persecuted for their beliefs and behavior and many of these individuals 

died as a result of maltreatment.  

 

2. Avoid comparisons of pain. 

A study of the Holocaust should always highlight the different policies carried out by the Nazi regime 

towards various groups of people; however, these distinctions should not be presented as a basis for 

comparison of suffering between them. Avoid generalizations which suggest exclusivity, such as "the 

victims of the Holocaust the most cruelty ever faced by a people in the history of humanity." One 

cannot presume that the horror of an individual, family or community destroyed by the Nazis was any 

greater than that experienced by victims of other genocides.  

 

3. Avoid simple answers to complex history. 

A study of the Holocaust raises difficult questions about human behavior, and it often involves 

complicated answers as to why events occurred. Be wary of oversimplifications. Allow students to 

contemplate the various factors which contributed to the Holocaust; do not attempt to reduce 

Holocaust history to one or two catalysts in isolation from the other factors which came into play. For 

example, the Holocaust was simply the logical and inevitable consequence of unbridled racism.  

Rather, racism, combined with centuries-old bigotry, renewed by a nationalistic fervor which 

emerged in Europe in the latter half of the 19th century, fueled by Germany's defeat in World War I 

and its national humiliation following the Treaty of Versailles, exacerbated by worldwide economic 

hard times, the ineffectiveness of the Weimar Republic, and international indifference, and catalyzed 

by the political charisma, militaristic inclusiveness, and propaganda of Adolf Hitler's Nazi regime, 

contributed to the eventuality of the Holocaust.  

 

4. Just because it happened, doesn't mean it was inevitable. 

Too often, students have the simplistic impression that the Holocaust was inevitable. Just because an 

historical event took place, and it was documented in textbooks and on film, does not mean that it had 

to happen. This seemingly obvious concept is often overlooked by students and teachers alike. The 

Holocaust took place because individuals, groups, and nations made decisions to act or not to act. By 

focusing those decisions, we gain insight into history and human nature, and we can better help our 
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students to become critical thinkers.  

 

5. Strive for precision of language. 

Any study of the Holocaust touches upon nuances of behavior. Because of the complexity of the 

history, there is a temptation to overgeneralize and thus to distort the (e.g., "all concentration camps 

were killing centers" or "all Germans were collaborators"). Rather, teachers must strive help students 

distinguish between categories of behavior and relevant historical references; to clarify the 

differences between prejudice and discrimination, collaborators and bystanders, armed and spiritual 

resistance, direct orders and assumed orders, concentration camps and killing centers, and guilt and 

responsibility. 

 

Words that describe human behavior often have multiple meanings. Resistance, for example, usually 

refers to a physical act of armed revolt. During the Holocaust, it also meant partisan activism that 

ranged from smuggling messages, food, and weapons to actual military engagement. But, resistance 

also embraced willful disobedience: continuing to practice religious and cultural traditions in defiance 

of the rules; creating fine art, music and poetry inside ghettos and concentration camps. For many, 

simply maintaining the will to remain alive in the face of abject brutality was the surest act of 

spiritual resistance. 

 

6. Make careful distinctions about sources of information. 

Students need practice in distinguishing between fact, opinion, and fiction; between primary and 

secondary sources, and between types of evidence such as court testimonies, oral histories, and other 

written documents. Hermeneutics -- the science of interpretation -- should be called into play to help 

guide your students in their analysis of sources. Students should be encouraged to consider why a text 

was written, who the intended audience was, whether there were any biases inherent in the 

information, any gaps in discussion, whether gaps in certain passages were inadvertent or not, and 

how the information has been used to interpret various events. 

 

Because scholars often base their research on different bodies of information, varying interpretations 

of history can emerge. Consequently, all interpretations are subject to analytical evaluation. Only by 
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refining their own "hermeneutic of suspicion" can students mature into readers who discern the 

difference between legitimate scholars present competing historical interpretations, and those who 

distort or deny historical fact for personal or gain.  

 

7. Try to avoid stereotypical descriptions. 

Though all Jews were targeted for destruction by the Nazis, the experiences of all Jews were not the 

same. Simplistic views and stereotyping take place when groups of people are viewed as monolithic 

in attitudes and actions. How ethnic groups or social clusters are labeled and portrayed in school 

curricula has a direct impact on how students perceive groups in their daily lives. Remind your 

students that although members of a group may share common experiences and beliefs, 

generalizations about them, without benefit of modifying or qualifying terms (e.g., "sometimes," 

"usually," "in many cases but not all") tend to stereotype group behavior and distort historical reality. 

Thus, all Germans cannot be characterized as Nazis, nor should any nationality be reduced to a 

singular or one-dimensional description.  

 

8. Do not romanticize history to engage students' interest. 

One of the great risks of Holocaust education is the danger of fostering cynicism in our students by 

exposing them to the worst of human nature. Regardless, accuracy of fact must be a teacher's priority. 

People who risked their lives to rescue victims of Nazi oppression provide useful and important role 

models for students, yet an overemphasis on heroic tales in a unit on the Holocaust results in an 

inaccurate and unbalanced account of the history. It is important to bear in mind that "at best, less 

than one-half of one percent of the total population [of non-Jews] under Nazi occupation helped to 

rescue Jews." [Oliner and Oliner, 1991, p. 363]  

 

9. Contextualize the history you are teaching.  

Events of the Holocaust, and particularly how individuals and organizations behaved at that time, 

must be placed in an historical context so that students can begin to comprehend the circumstances 

that encouraged or discouraged these acts. Frame your approach to specific events and acts of 

complicity or defiance by considering when and where an act took place; the immediate 

consequences to oneself and one's family of assisting victims; the impact of contemporaneous events; 
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the degree of control the Nazis had on a country or local population; the cultural attitudes of particular 

native populations historically toward different victim groups, and the availability, effectiveness, and 

risk of potential hiding places. 

 

Students should be reminded that individuals and groups do not always fit neatly into the same 

categories of behavior. The very same people did not always act consistently as "bystanders," 

"collaborators," "perpetrators," or "rescuers." Individuals and groups often behaved differently 

depending upon changing events and circumstances. The same person who in 1933 might have stood 

by and remained uninvolved while witnessing social discrimination of Jews, might later have joined 

up with the SA and become a collaborator or have been moved to dissent vocally or act in defense of 

Jewish friends and neighbors. 

 

Encourage your students not to categorize groups of people only on the basis of their experiences 

during the Holocaust: contextualization is critical so that victims are not perceived only as victims. 

Although Jews were the central victims of the Nazi regime, they had a vibrant culture and long 

history in Europe prior to the Nazi era. By exposing students to some of the cultural contributions and 

achievements of two thousand years of European Jewish life, you help students to balance their 

perception of Jews as victims and to better appreciate the traumatic disruption in Jewish history 

caused by the Holocaust.  

 

Similarly, students may know very little about Gypsies, except for the negative images and 

derogatory descriptions promulgated by the Nazis. Students would benefit from a broader viewpoint, 

learning something about Gypsy history and culture, and understanding the diverse ways of life 

among different Gypsy groups.  

 

10. Translate statistics into people. 

In any study of the Holocaust, the sheer number of victims challenges easy comprehension. Teachers 

need to show that individual people are behind the statistics, comprised of families of grandparents, 

parents, and children. First-person accounts and memoir literature provide students with a way of 

making meaning out of collective numbers. Although students should be careful about 
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overgeneralizing from first-person accounts such as those from survivors, journalists, relief workers, 

bystanders, and liberators, personal accounts can supplement a study of genocide by moving it "from 

a welter of statistics, remote places and events, to one that is immersed in the 'personal' and 

'particular.'" [Totten, 1987, p. 63].  

 

11. Be sensitive to appropriate written and audio-visual content. 

One of the primary concerns of educators is how to introduce students to the horrors of the Holocaust. 

Graphic material should be used in a judicious manner and only to the extent necessary to achieve the 

objective of the lesson. Teachers should remind themselves that each student and each class is 

different, and that what seems appropriate for one may not be for all. 

 

Students are essentially a "captive audience." When we assault them with images of horror for which 

they are unprepared, we violate a basic trust: the obligation of a teacher to provide a "safe" learning 

environment. The assumption that all students will seek to understand human behavior after being 

exposed to horrible images is fallacious. Some students may be so appalled by images of brutality and 

mass murder that they are discouraged from studying the subject further; others may become 

fascinated in a more voyeuristic fashion, subordinating further critical analysis of the history to the 

superficial titillation of looking at images of starvation, disfigurement, and death. Many events and 

deeds that occurred within the context of the Holocaust do not rely for their depiction directly on the 

graphic horror of mass killings or other barbarisms. It is recommended that images and texts that do 

not exploit either the victims' memories or the students' emotional vulnerability form the centerpiece 

of Holocaust curricula.  

 

12. Strive for balance in establishing whose perspective informs your study of the Holocaust. 

Often, too great an emphasis is placed on the victims of Nazi aggression, rather than on the 

victimizers who forced people to make impossible choices or simply left them with no choice to 

make. Most students express empathy for victims of mass murder. But, it is not uncommon for 

students to assume that the victims may have done something to justify the actions against them, and 

thus to place inappropriate blame on the victims themselves. 
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There is also a tendency among students to glorify power, even when it is used to kill innocent 

people. Many teachers indicate that their students are intrigued and in some cases, intellectually 

seduced, by the symbols of power which pervaded Nazi propaganda (e.g., the swastika, Nazi flags 

and regalia, Nazi slogans, rituals, and music). Rather than highlight the trappings of Nazi power, 

teachers should ask students to evaluate how such elements are used by governments (including our 

own) to build, protect, and mobilize a society. Students should be encouraged to contemplate as well 

how such elements can be abused and manipulated by governments to implement and legitimize acts 

of terror and even genocide.  

 

In any review of the propaganda used to promote Nazi ideology, Nazi stereotypes of targeted victim 

groups, and the Hitler regime's justifications for persecution and murder, teachers need to remind 

students that just because such policies and beliefs are under discussion in class does not mean they 

are acceptable. It would be a terrible irony if students arrived at such a conclusion. Furthermore, any 

study of the Holocaust should address both the victims and the perpetrators of violence, and attempt 

to portray each as human beings, capable of moral judgment and independent decision-making but 

challenged by circumstances which made both self-defense and independent thought not merely 

difficult but perilous and potentially lethal.  

 

13. Select appropriate learning activities. 

Just because students favor a certain learning activity does not necessarily mean that it should be 

used. For example, such activities as word scrambles, crossword puzzles, and other gimmicky 

exercises tend not to encourage critical analysis, but lead instead to low level types of thinking and, in 

the case of Holocaust curricula, trivialize the importance of studying this history. When the effects of 

a particular activity run counter to the rationale for studying the history, then that activity should not 

be used. 

 

Similarly, activities that encourage students to construct models of killing camps should also be 

reconsidered since any assignment along this line will almost inevitably end up being simplistic, time-

consuming, and tangential to the educational objectives for studying the history of the Holocaust. 
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Thought-provoking learning activities are preferred, but even here, there are pitfalls to avoid. In 

studying complex human behavior, many teachers rely upon simulation exercises meant to help 

students "experience" unfamiliar situations. Even when teachers take great care to prepare a class for 

such an activity, simulating experiences from the Holocaust remains pedagogically unsound. The 

activity may engage students, but they often forget the purpose of the lesson, and even worse, they are 

left with the impression at the conclusion of the activity that they now know what it was like during 

the Holocaust. 

 

Holocaust survivors and eyewitnesses are among the first to indicate the grave difficulty of finding 

words to describe their experiences. Even more revealing, they argue the virtual impossibility of 

trying to simulate accurately what it was like to live on a daily basis with fear, hunger, disease, 

unfathomable loss, and the unrelenting threat of abject brutality and death. 

 

The problem with trying to simulate situations from the Holocaust is that complex events and actions 

are over-simplified, and students are left with a skewed view of history. Since there are numerous 

primary source accounts, both written and visual, as well as survivors and eyewitnesses who can 

describe actual choices faced and made by individuals, groups, and nations during this period, 

teachers should draw upon these resources and refrain from simulation games that lead to a 

trivialization of the subject matter. 

 

If they are not attempting to recreate situations from the Holocaust, simulation activities can be used 

effectively, especially when they have been designed to explore varying aspects of human behavior 

such as fear, scapegoating, conflict resolution, and difficult decision-making. Asking students in the 

course of a discussion, or as part of a writing assignment, to consider various perspectives on a 

particular event or historical experience is fundamentally different from involving a class in a 

simulation game.  

 

14. Reinforce the objectives of your lesson plan. 

As in all teaching situations, the opening and closing lessons are critically important. A strong 

opening should serve to dispel misinformation students may have prior to studying the Holocaust. It 
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should set a reflective tone, move students from passive to active learners, indicate to students that 

their ideas and opinions matter, and establish that this history has multiple ramifications for 

themselves as individuals and as members of society as a whole. 

 

A strong closing should emphasize synthesis by encouraging students to connect this history to other 

world events as well as the world they live in today. Students should be encouraged to reflect on what 

they have learned and to consider what this study means to them personally and as citizens of a 

democracy. Most importantly, your closing lesson should encourage further examination of Holocaust 

history, literature, and art. 

Incorporating a Study of the Holocaust into Existing Courses 

The Holocaust can be effectively integrated into various existing courses within the school 

curriculum. This section presents sample rationale statements and methodological approaches for 

incorporating a study of the Holocaust in seven different courses. Each course synopsis constitutes a mere 

fraction of the various rationales and approaches currently used by educators. Often, the rationales and 

methods listed under one course can be applied as well to other courses. 

United States History 

Although the history of the United States is introduced at various grade levels throughout most 

school curricula, all states require students to take a course in United States history at the high school 

level. Including a study of the Holocaust into U.S. History courses can encourage students to: 

• examine the dilemmas that arise when foreign policy goals are narrowly defined, as solely in 

terms of the national interest, thus denying the validity of universal moral and human 

priorities;  

• understand what happens when parliamentary democratic institutions fail;  

• examine the responses of governmental and non-governmental organizations in the United 

States to the plight of Holocaust victims (e.g., the Evian Conference, the debate over the 

Wagner-Rogers bill to assist refugee children, the ill-fated voyage of the S.S. St. Louis, the 
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Emergency Rescue Committee, the rallies and efforts of Rabbi Stephen S. Wise, and the 

decision by the U.S. not to bomb the railroad lines leading into Auschwitz);  

• explore the role of American and Allied soldiers in liberating victims from Nazi 

concentration camps and killing centers, using, for example, first-person accounts of 

liberators to ascertain their initial responses to, and subsequent reflections about, what they 

witnessed; and  

• examine the key role played by the U.S. in bringing Nazi perpetrators to trial at Nuremberg 

and in other war crimes trials. 

Since most history and social studies teachers in the United States rely upon standard textbooks, 

they can incorporate the Holocaust into regular units of study such as the Great Depression, World War 

II, and the Cold War. Questions which introduce Holocaust studies into these subject areas include: 

The Great Depression: 

How did the U.S. respond to the Depression? How were U.S. electoral politics influenced 

by the Depression? What were the immediate consequences of the Depression on the European 

economic and political system established by the Versailles Treaty of 1919? What was the impact 

of the Depression upon the electoral strength of the Nazi party in Germany? Was the Depression 

a contributing factor to the Nazis' rise to power? 

  

World War II: 

What was the relationship between the U.S. and Nazi Germany from 1933 to 1939? How 

did the actions of Nazi Germany influence U.S. foreign policy? What was the response of the 

U.S. Government and non-governmental organizations to the unfolding events of the Holocaust? 

What was the role of the U.S. in the war crimes trials? 

  

The Cold War: 

How did the rivalries between the World War II allies influence American attitudes toward 

former Nazis? What was the position of America's European allies toward members of the former 

Nazi regime? 
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World History 

 

Although various aspects of world history are incorporated throughout school curricula, most 

students are not required to take World History courses. It is in the context of World History courses, 

however, that the Holocaust is generally taught. Inclusion of the Holocaust in a World History course 

helps students to: 

• examine events, deeds, and ideas in European history that contributed to the Holocaust, such 

as the history of anti Semitism in Europe, 19th century race science, the rise of German 

nationalism, the defeat of Germany in World War I, and the failure of the Weimar Republic 

to govern successfully;  

• reflect upon the idea that civilization has been progressing [one possible exercise might be to 

have students develop a definition of "civilization" in class, and then have them compare and 

contrast Nazi claims for the "1000 Year Reich" with the actual policies they employed to 

realize that vision; the dissonance raised in such a lesson helps students to see that 

government policies can encompass evil, particularly when terror and brute force crush 

dissent];  

• explore how the various policies of the Nazi regime were interrelated (e.g., the connections 

between establishing a totalitarian government, carrying out racial policies, and waging war); 

and  

• reflect upon the moral and ethical implications of the Nazi era as a watershed in world history 

(e.g., the systematic planning and implementation of a government policy to kill millions of 

people; the use of technological advances to carry out mass slaughter; the role of Nazi 

collaborators, and the role of bystanders around the world who chose not to intervene in the 

persecution and murder of Jews and other victims). 

Once again, since most teachers of European history rely upon standard textbooks and a 

chronological approach, teachers may wish to incorporate the Holocaust into the following, standardized 

units of study in European History: the Aftermath of World War I; the Rise of Dictators; the World at 

War, 1939-45, and the Consequences of War. Questions which introduce Holocaust studies into these 

subject areas include: 
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The Aftermath of World War I: 

What role did the Versailles Treaty play in the restructuring of European and world 

politics? How did the reconfiguration of Europe following World War I influence German 

national politics in the period 1919-33? 

  

The Rise of the Dictators: 

What factors led to the rise of totalitarian regimes in Europe in the period between the two 

world wars? How was anti Semitism used by the Nazis and other regimes (Hungary, Romania, 

U.S.S.R.) to justify totalitarian measures? 

  

The World at War, 1939-45: 

Why has the Holocaust often been called a "war within the war?" How did the Holocaust 

affect Nazi military decisions? Why might it be "easier" to commit genocidal acts during wartime 

than during a period of relative peace? 

 The Consequences of War: 

What was the connection between World War II and the formation of the State of Israel? 

Was a new strain of international morality introduced with the convening of the Nuremberg 

Tribunals? How did the Cold War impact the fate of former Nazis? 

World Cultures 

A course on World Cultures incorporates knowledge from both the humanities and the social 

sciences into a study of cultural patterns and social institutions of various societies. A study of the 

Holocaust in a World Cultures course helps students: 

• examine conflicts arising between majority and minority groups in a specific cultural sphere 

(Europe between 1933-45);  

• further their understanding of how a government can use concepts such as culture, ethnicity, 

race, diversity, and nationality as weapons to persecute, murder, and annihilate people;  
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• analyze the extent to which cultures are able to survive and maintain their traditions and 

institutions, when faced with threats to their very existence (e.g., retaining religious practices, 

recording eyewitness accounts, and hiding cultural symbols and artifacts); and  

• apply understandings gleaned from an examination of the Holocaust to genocides which have 

occurred in other cultural spheres. 

Government 

Government courses at the high school level usually focus on understanding the U.S. political 

system, comparative studies of various governments, and the international relationship of nations. The 

Holocaust can be incorporated into a study of government in order to demonstrate how the development 

of public policy can become directed to genocidal ends when dissent and debate are silenced. Inclusion of 

Holocaust studies in Government courses helps students: 

• compare governmental systems (e.g., by investigating how the Weimar Constitution in 

Germany prior to the Nazi seizure of power was similar to, or different from, the Constitution 

of the United States; by comparing the Nazi system of governance with that of the United 

States);  

• study the process of how a state can degenerate from a (parliamentary) democracy into a 

totalitarian state (e.g., by examining the processes by which the Nazis gained absolute control 

of the German government and how the Nazi government then controlled virtually all 

segments of German society);  

• examine how the development of public policy can lead to genocidal ends, especially when 

people remain silent in face of discriminatory practices (e.g., the development of Nazi racial 

and genocide policies towards Jews and other victim groups beginning with the philosophical 

platform elaborated in Hitler's Mein Kampf, continuing through the state-imposed Nuremberg 

Laws, and culminating with governmental policies of murder and extermination after 1941);  

• examine the role of Nazi bureaucracy in implementing policies of murder and annihilation 

(e.g., the development and maintenance of a system to identify, isolate, deport, enslave, and 

kill targeted people, and then redistribute their remaining belongings);  
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• examine the role of various individuals in the rise and fall of a totalitarian government (e.g., 

those who supported Nazi Germany, those who were passive, and those who resisted both 

internally, such as partisans and others who carried out revolts, and externally, such as the 

Allies; and recognize that among the legacies of the Holocaust have been the creation of the 

United Nations in 1945, and its ongoing efforts to develop and adopt numerous, significant 

human rights bills (e.g., the U.N. Declaration of Human Rights and the U.N. Convention on 

Genocide). 

Contemporary World Problems 

Many schools include a Contemporary World Problems course at the senior high level which 

allows students to conduct an in-depth study of a topic such as genocide. The focus is usually on what 

constitutes genocide, and areas of investigation include various preconditions, patterns, consequences, 

and methods of intervention and prevention of genocide. A study of the Holocaust in Contemporary 

World Problems curricula can help students to: 

• comprehend the similarities and differences between governmental policies during the 

Holocaust and contemporary policies that create the potential for ethnocide or genocide (e.g., 

comparing and contrasting the philosophy and/or policies of the Nazi regime with that of the 

Khmer Rouge in Cambodia);  

• compare and contrast the world response of governments and non-governmental 

organizations to the Holocaust with the responses of governments and non-governmental 

organizations to mass killings today (e.g., comparing the decisions made at the Evian 

Conference in 1938, to the U.S. response to the Cambodian genocide between 1974-1979, or 

the response of non-governmental organizations like the International Red Cross to the Nazi 

genocide of Jews during the Holocaust with that of Amnesty International to political killings 

in Argentina, Guatemala, Indonesia, and Cambodia in contemporary times; and  

• analyze the relationship of the Holocaust and its legacy to the formation of the State of Israel. 
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Literature 

Literature is read in English classes across grade levels and is also used to enhance and strengthen 

social studies and science courses. The literature curriculum is generally organized thematically or around 

categories such as American Literature, British Literature, European Literature, and World Literature. 

Literature, is capable of providing thought-provoking perspectives on a myriad of subjects and concerns 

which can engage students in ways that standard textbooks and essays do not. 

Holocaust literature encompasses a variety of literary genres including novels, short stories, 

drama, poetry, diaries, and memoirs. This broad spectrum gives teachers a wide range of curriculum 

choices. Because Holocaust literature derives from a true-to-life epic in human history, its stories reveal 

basic truths about human nature, and provide adolescent readers with credible models of heroism and 

dignity. At the same time, it compels them to confront the reality of the human capacity for evil. 

Because so many of the stories intersect with issues in students' own lives, Holocaust literature can 

inspire a commitment to reject indifference to human suffering, and can instruct them about relevant 

social issues such as the effects of intolerance and elitism. Studying literary responses to the Holocaust 

helps students: 

• develop a deeper respect for human decency by asking them to confront the moral depravity 

and the extent of Nazi evil (e.g., the abject cruelty of the Nazi treatment of victims even prior 

to the round-ups and deportations; the event of Kristallnacht; the deportations in boxcars; the 

mass killings; and the so-called medical experiments of Nazi doctors);  

• recognize the deeds of heroism demonstrated by teenagers and adults in ghettos and 

concentration camps (e.g., the couriers who smuggled messages, goods, and weapons in and 

out of the Warsaw Ghetto; the partisans who used arms to resist the Nazis; the uprisings and 

revolts in various ghettos including Warsaw and in killing centers such as Treblinka);  

• explore the spiritual resistance evidenced in literary responses which portray the irrepressible 

dignity of people who transcended the evil of their murderers, as found, for example, in the 

clandestine writing of diaries, poetry, and plays;  
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• recognize the different roles which were assumed or thrust upon people during the Holocaust, 

such as victim, oppressor, bystander, and rescuer;  

• examine the moral choices, or absence of choices, which were confronted by both young and 

old, victim and perpetrator; and  

• analyze the corruption of language cultivated by the Nazis, particularly in the use of 

euphemisms to mask their evil intent (e.g., their use of the terms "emigration" for expulsion, 

"evacuation" for deportation, "deportation" for transportation to concentration camps and 

killing centers, "police actions" for round-ups that typically led to mass murder, and "Final 

Solution" for the planned annihilation of every Jew in Europe). 

Art and Art History 

One of the goals for studying art history is to enable students to understand the role of art in 

society. The Holocaust can be incorporated into a study of art and art history to illuminate how the Nazis 

used art for propagandistic purposes, and how victims used artistic expression to communicate their 

protest, despair, and/or hope. A study of art during the Holocaust helps students: 

• analyze the motivations for, and implications of, the Nazi's censorship activities in the fine 

and literary arts, theater, and music (e.g., the banning of books and certain styles of painting; 

the May 1933 book burnings);  

• examine the values and beliefs of the Nazis and how the regime perceived the world, by, for 

example, examining Nazi symbols of power, Nazi propaganda posters, paintings, and 

drawings deemed "acceptable" rather than "degenerate";  

• study how people living under Nazi control used art as a form of resistance (e.g., examining 

the extent to which the victims created art; the dangers they faced in doing so; the various 

forms of art that were created and the settings in which they were created, and the diversity of 

themes and content in this artistic expression);  

• examine art created by Holocaust victims and survivors and explore its capacity to document 

diverse experiences including life prior to the Holocaust, life inside the ghettos, the 

deportations, and the myriad of experiences in the concentration camp system; and  
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• examine interpretations of the Holocaust as expressed in contemporary art, art exhibitions, 

and memorials. 

Conclusion 

A study of the Holocaust can be effectively integrated into any number of subject areas. Sample 

curricula and lesson plans, currently in use around the country, have been collected by the United States 

Holocaust Memorial Museum and are available for reference purposes. For further information on the 

range of materials available, and how to acquire copies of these materials for your own use in developing 

or enhancing study units on the Holocaust, please contact the Education Department, United States 

Holocaust Memorial Museum, 100 Raoul Wallenberg Place, SW, Washington, DC 20024; telephone: 

(202) 488-0400. 
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         Photo: The Courage to Remember Exhibit at Braintree High School. 2008. Photographed by Gorman Lee. 
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HOLOCAUST REMEMBRANCE WEEK AT BRAINTREE HIGH SCHOOL 
APRIL 3 – 7, 2017 
 
 
................................................................................................................................................................................ 
 
 
 
April 3 – 7, 2017 The Courage to Remember exhibit will be displayed at the Braintree High School 

Media Center. The exhibit includes sixteen panels from The Courage to 
Remember series from the Simon Wiesenthal Center.  
 

 
April 6, 2017 Speakers in the BHS auditorium: 
 Samuel Bernstein, Northeastern University (retired) and playwright 

Edythe Holzman, playwright and performer, Yesterday’s Nightmares –  
     Tomorrow’s Dreams 
Fred Manasse, Sculptor  
Daniel Osborn, Facing History and Ourselves, Brookline, Massachusetts 

 
 
April 26, 2017  The Courage to Remember Essay Contest submission deadline  
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Below is a list of the 16 framed panels which you will visit this week with your class. They are arranged 

to show how the Holocaust was connected in history at the German level, and at the international level. 

Please take a few moments to review the panels in order. 

 

Panel #1: “The Courage to Remember: The Holocaust, 1933-1945” 

Panel #4: “The Jewish Question: Nazi Policy, 1933-1939” 

Panel #14: “All Necessary Preparations: 1939-1941” 

Panel #10: “The Reich Expands: 1938” 

Panel #22: “The Final Solution, 1941-1945” 

Panel #15: “Eastern Europe: The Arena for Mass Murder” 

Panel #19: “Blitzkrieg: Invasion and Occupation of the West” 

Panel #23: “Death by Design: The Invasion of the Soviet Union” 

Panel #20: “No Escape: Greece and Yugoslavia Fall to the Nazis” 

Panel #6: “Nazi Propaganda: Slogans, Myths and Images” 

Panel #2: “Why the Jews? Patterns of Persecution” 

Panel #30: “The Enduring Spirit” 

Panel #40: “Remembrance and Vigilance” 

 

Panel #26: “Resistance and Revenge” 

Panel #28: “Theresienstadt” 

Panel #34: “The Righteous Few: Surviving in Hiding and Rescue” 
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NAZIS, EUGENICS, AND THE T-4 PROGRAM (1920-1950) 
FROM DISABILITY HISTORY 

 
 
................................................................................................................................................................................ 
 
 

 

It is not widely known that Hitler's extermination policies began with the widespread killing of 

institutionalized disabled people in Germany in the 1940s, and that the eugenics theories that were the 

basis for Hitler's policies originated in the United States in the 1920s. Sterilization and euthanasia were 

not the ideas of the Nazis. Germany, however, was the only country in which the political climate allowed 

materialization of the final goal of sterilization and euthanasia. 

The project that carried out the extermination of children and adults with disabilities was known as 

"T4." The initials came from Tiergartenstrasse 4, Berlin which was the full address of the Fuhrer 

Chancellery. The T4 Project included four organizations: the Realms Work Committee in charge of 

collecting information on candidates for euthanasia from questionnaires sent to hospitals, the Realms 

Committee for Scientific Approach to Severe Illness Due to Heredity set up exclusively to apply 

euthanasia to children, the charitable company for the transport of the sick which transported patients to 

the killing centers, and the Charitable Foundation for Institutional Care, in charge of final disposition of 

the victims' remains. 

At Hadamar Mental Institution, the victims were stripped, dressed in paper shirts and taken to a 

gas chamber where they were murdered with hydrocyanic acid gas, and the bodies moved to 

crematoriums by conveyer belts, six bodies to a furnace. The psychiatrist in charge at Hadamar was Dr. 

Adolf Wahlmann, an active member of the German Mental Hygiene Movement. 
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After information about the exterminations began to filter down to the German public, some 

members of the clergy started speaking out against the program. Hitler ordered the T4 program to stop 

killing patients in gas chambers. Instead the program went underground and victims were poisoned or 

starved to death. On May 8, 1945, the war ended in Germany. In the extermination institutes, they either 

kept on killing, or let the patients starve to death. As late as May 29, 1945, a four-year-old feebleminded 

boy was murdered in Kaufbeuren. Estimates of how many disabled people died under the Nazis range up 

to 250,000. 

The extermination program in Nazi Germany caused eugenics theorists in the United States and 

Europe to backpedal on their beliefs about eliminating mental illness and congenital disabilities through 

euthanasia. However sterilization of people with disabilities continued to be a widespread practice well 

into the 1970s. 

 

Above text was taken from http://www.disabilityhistory.org/t4prog.html  

 

 

For more information and photos of the Hadamar Mental Institution (Euthanasia center), see: 

University of Minnesota Center for Holocaust and Genocide Studies 
http://chgs.umn.edu/histories/documentary/hadamar/the_occurrence3.html  

United States Holocaust Memorial Museum – The Hadamar Trial 
https://www.ushmm.org/wlc/en/article.php?ModuleId=10007265  

Euthanasia Program 
https://www.ushmm.org/wlc/en/article.php?ModuleId=10005200  

 
Caution: Sites contain some disturbing images and descriptions. Discretion advised. 
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PRIMARY SOURCES AND INQUIRY 
 
 
................................................................................................................................................................................ 
 
 

 

Inquiry is a process in which students learn through questioning and critical thinking (Library of 

Congress, 2010). Primary sources engage students with the inquiry process. Primary sources fosters 

questioning, making inferences, perspectives or interpreting points of view, critical analysis and 

evaluation, drawing conclusions, and synthesizing and corroborating evidence to think conceptually 

(Library of Congress, 2010). 

“Inquiry is not a collection of process skills and strategies: it is a relationship between thinking 

skills and content” (Stripling, 2003, p. 6). Below is a visual representation of the process of inquiry in 

which the process skills are applied to discipline-specific ways. This should be seen as a spiral approach 

for the inquiry experience that leads to new understanding and questions (Stripling, 2003). 
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Linear depiction of the inquiry process (Stripling, 2003, p. 8) 

 
INQUIRY PROCESS 

 

Connect 

• Connect to self, previous knowledge 

• Gain background knowledge to set context for new learning 

• Observe, experience 

Wonder 

• Develop questions 

• Make predictions, hypotheses 

Investigate 

• Find and evaluate information to answer questions, test hypotheses 

• Think about the information to illuminate new questions and hypotheses 

Construct 

• Construct new understandings connected to previous knowledge 

• Draw conclusions about questions and hypotheses 

Express 

• Express new ideas to share learning with others 

• Apply understandings to a new context, new situation 

Reflect 

• Reflect on own process of learning and on new understandings gained from inquiry 

• Ask new questions 
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PRIMARY SOURCE SETS: ANALYZING PHOTOGRAPHS 
 
 
................................................................................................................................................................................ 
 
 

From Teaching with Primary Sources at the U.S. Library of Congress. See also 

https://blogs.loc.gov/teachers/2011/11/the-library%E2%80%99s-primary-source-analysis-tool-helping-k-

12-students-start-analyzing-primary-sources/.  

 

Instructions for students on analyzing photographs 

1. Fill in the Primary Source Analysis Tool worksheet developed by the United States Library of 

Congress.  

• In the “observe” column, record details that you can see. 

• In the “reflect” column, compare your prior knowledge to the clues in the images, and then 

record your hypotheses about what you see. Differentiate the comments that are observations 

and those that are reflections based on observations. For example, “I see a man holding a 

pen” is an observation, whereas “The man is writing” is a reflection. 

• Use the “question” column to capture questions you may have as you observe and consider 

what you know about the items. Aim to generate open-ended questions that will prompt 

further investigation and inquiry. 

2. Share the bibliographic data with students. Discuss what new insights, if any, the information 

adds, what questions it answers, what question remains. 

3. Ask students to form groups of three or four, select one image, examine and discuss it, recording 

thoughts on the Primary Source Analysis Tool. 

4. After each group has completed its analysis, have students discuss their analysis with another 

group. 
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5. Ask students what they learned from this activity. Compare what they learned from examining a 

set of photos to what they learned from examining a single photo. Any “aha” moments? 
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................................................................................................................................................................................... 
BRAINTREE PUBLIC SCHOOLS DEPARTMENT OF SOCIAL STUDIES  
 
 
 

36   



 
 
 
 
 
 

................................................................................................................................................................................... 
BRAINTREE PUBLIC SCHOOLS DEPARTMENT OF SOCIAL STUDIES  
 
 
 

37   



 
 
 
 
 
 

................................................................................................................................................................................... 
BRAINTREE PUBLIC SCHOOLS DEPARTMENT OF SOCIAL STUDIES  
 
 
 

38 

  



 
 
 
 
 
 

................................................................................................................................................................................... 
BRAINTREE PUBLIC SCHOOLS DEPARTMENT OF SOCIAL STUDIES  
 
 
 

39 

“The road to Auschwitz was built by hate, 
but paved with indifference.” 

 
– Ian Kershaw (Holocaust/Shoah) 

 
 
 
 

  
Photo: Auschwitz Main Gate. Photographed by Roland Fischer, Copyright: Used with permission and for educational purpose 
only, license: CC-BY-SA 3.0. [[File:Eingangstor des KZ Auschwitz, Arbeit macht frei (2007).jpg|Eingangstor des KZ 
Auschwitz, Arbeit macht frei (2007)]] 
https://commons.wikimedia.org/wiki/File:Eingangstor_des_KZ_Auschwitz,_Arbeit_macht_frei_(2007).jpg  
 
For more free images of Auschwitz, visit https://pixabay.com/en/photos/auschwitz/.  
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Image: Poster for the The Eternal Jew exhibition. 1937. Author unknown. Published using pseudonym John Stalüter. United States Holocaust 
Memorial Museum. Copyright: expired, Public Domain. http://sammlungen-archive.zhdk.ch/view/objects/asitem/People$004073356/0  
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Image: Yellow Star of David, 1933-1945. Eva Becknmann. RG-06.01.01. JPEG Image, 1.27 MB. Retrieved from Los Angeles 
Museum of the Holocaust. http://www.lamoth.info/?p=digitallibrary/digitalcontent&id=961.   
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Image: Irma Ullmann's German Passport (Deutsches Reich Reisepass 1938). Digital scan by Corey Seeman in Ullman’s Family 
Documents and Pictures. Copyright granted through Creative Commons for educational purposes only. Retrieved from 
https://www.flickr.com/photos/cseeman/13443826825/in/photostream/.    
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Image: Germans pass by the broken shop window of a Jewish-owned business that was destroyed during Kristallnacht. 1938. 
Photographed by Unknown. Copyright: Public Domain. Source: USHMM, courtesy of National Archives and Records 
Administration, College Park. 
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Image: Interior of the Zerrennerstrasse synagogue in Pforzheim after its destruction on Kristallnacht. 1938. Photographed by 
StadtArchiv Pforzheim. Copyright: Public Domain. Source: USHMM, courtesy of National Archives and Records 
Administration, College Park. 
https://upload.wikimedia.org/wikipedia/commons/a/a6/Interior_of_the_Zerrennerstrasse_synagogue_after_its_destruction_on_Kr
istallnacht-97573.jpg  
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Image: [Czechoslovakia - Theresienstadt - interor of concentration camp looking toward arch with sign "Arbeit macht frei"] From 
the Library of Congress, Prints and Photographs Division, Reproduction Number: LC-USZ62-43768 (b&w film copy neg.). 
https://www.loc.gov/rr/frd/Military_Law/NT-indictments-1.html   
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Image: (1945) [Five starving men in German concentration camp at time of liberation by U.S. Army]. [April] [Image] Retrieved 
from the Library of Congress, https://www.loc.gov/item/89715812/.   
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STUDY GUIDE: THE COURAGE TO REMEMBER 
 
 
................................................................................................................................................................................ 
 
 

The following questions have been created as a possible resource for teachers and students viewing the 

exhibit and studying the Holocaust. 

 

The questions may be used in any number of ways. For example: 

 

1.) Students may be held responsible for answering the questions to focus their viewing of the 

exhibit. 

 

2.) Students can be paired up and held responsible for answering some questions, while their 

classmates answer others. In this way, the amount of writing each student will have to do while 

going through the exhibit will be reduced.  When the class reconvenes after viewing the exhibit, 

students can share their answers to those questions they were assigned. 

 

3.) Teachers may choose to select one of more questions to focus investigation, viewing, or 

discussion for the whole class. 

 

4.) Teachers may choose to use the questions as a take-off point for questions, papers, or projects of 

their own design. 
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STUDY GUIDE: THE COURAGE TO REMEMBER 
 
 
................................................................................................................................................................................ 
 
 

1. What root causes of the Holocaust persist in our world today? (Panel #1) 
 
 
 
 
 
 

2. Why do you think the series of posters is entitled, “The Courage to Remember…”? 
(Panels #1 and #40) 
 
 
 
 
 

3. Why might it be important to remember the events of the Holocaust? (Panels #1 and #40) 
 
 
 
 
 

4. What characterized Nazi policies in the period between 1933 and 1939? (Panel #4) 
 
 
 
 
 
 

5. What characterized the Nazi policies in the period between 1941 and 1945? (Panel #14) 
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6. How did Hitler’s policy toward the Jews of Europe shift dramatically in the period 
between 1941 and 1945? (Panel #22) 
 
 
 
 
 

7. What additional groups were also targeted by Hitler? (Panel #22) 
 
 
 
 
 
 

8. What happened at the Wannsee Conference of January 20, 1945? (Panel #22) 
 
 
 
 
 
 
 

9. Why did the Nazis select Eastern Europe as the ideal arena for the murder of Europe’s 
Jews? (Panel #15) 
 
 
 
 
 
 
 
 

10. Art was used by both the Nazis and the Jews of Europe during the Holocaust. How and 
why did the Nazis use art? What role did art play in the lives of many Jews during the 
Holocaust? (Panels #30 and #6) 
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11. What happened in the Warsaw Ghetto on April 19, 1943? (Panel #26) 
 
 
 
 
 
 
 
 
 

12. How did the Nazis use Theresienstadt to deceive (trick) the world about the Holocaust? 
(Panel #28) 
 
 
 
 
 
 
 
 
 
 

13. Why did ninety percent of Denmark’s Jewish citizens survive the war?  
(Panel #34) 
 
 
 
 
 
 
 
 
 

14. Who was Raoul Wallenberg and why is he remembered? (Panel #34) 
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ADDITIONAL QUESTIONS: 
 

15. The Holocaust is one example of genocide in the twentieth century. Are there additional 
instances in which this crime has been committed? If so, where and against whom? 
 
 
 
 
 
 
 

16. What lessons does the history of the Holocaust hold for us in the twenty-first century? 
 
 
 
 
 
 
 

17. How well has the world heeded the familiar cry, “Never again!”, in response to the 
Holocaust?  Has the world learned the lessons that history teaches?  Justify your 
reasoning. 
 
 
 
 
 
 
 
 
 

18. What responses would you suggest to world leaders to insure the prevention of genocide 
and crimes against humanity? 
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SPEAKING ABOUT THE HOLOCAUST 
 
 
................................................................................................................................................................................ 
 
 
On Thursday, April 6, 2017, invited keynote guest speakers will come to Braintree High School and 

speak to students and faculty on genocide and on the Holocaust. The presentations will be held in the 

Grabosky Auditorium and in classrooms. Students, faculty, and the community are all invited (space 

permitting). The following speakers are scheduled to speak: 

  

Dr. Daniel Osborn teaches at Dean College in Franklin, Massachusetts, and currently serves as 

the New England Program Associate for Facing History and Ourselves in Brookline, 

Massachusetts. Dr. Osborn will address Jewish identity and life before the Holocaust; anti-

Semitism and perceptions of the other, and Holocaust remembrance through art and culture.  

  

Ms. Edythe Holzman will present a 55-minute creative memoir entitled, “Yesterday’s 

Nightmares – Tomorrow’s Dreams (Anne Frank and Me).” This performance intertwines Ms. 

Holzman’s family’s history during the Holocaust and Anne Frank’s life at that time. This 

dramatic presentation includes both events of the day as well as her dramatically-created 

episodes. It explores the effects on Ms. Holzman (when she was thirteen) and others of seeing the 

play “The Diary of Anne Frank” on Broadway in 1955. It further examines attitudes, prejudices 

and behaviors from Anne Frank’s time to the present.  

   

Dr. Samuel Bernstein, a playwright and Professor of English at Northeastern University will be 

presenting to Grade 10 students as part of their Modern World/U.S. History curriculum on the 

Holocaust. He will share his story and his work, Olympics Uber Alles, which he co-wrote with 

Ms. Margureite Krupp, on the 1936 Olympics in Berlin.  
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“I am a tenured full professor in the Department of English at Northeastern University, 
where I have taught for 52 years. My areas of specialization are dramatic literature and 
creative writing. A book I wrote entitled The Strands Entwined is a study of the merging 
of realistic and absurdist strains in the drama of the United States. I have also published 
articles on the writing of America’s distinguished playwright, Eugene O’Neill. Speaking 
on dramatic literature and related matters has taken me to many parts of the world. 
Besides scholarly writing and lectures in foreign places, I have written many plays, 
several of which have been presented as full productions and/or stage readings in New 
York City and Boston. Some time ago, I won the DeKalb Literary Arts Journal National 
Short Story Competition. Among my artistic endeavors that relate to our session today is 
the writing and production of a play called Olympics Uber Alles, which I wrote with Ms. 
Margureite Krupp, a writer of German background. That play recounts the difficult and 
disappointing experience of two Jewish athletes who were denied the opportunity to 
participate in the 1936 Berlin/Hitler Olympics.” 

   

Mr. Fred Manasse was born in Frankfurt, Germany, in 1935, and was hidden in France during 

most of the war with his brother. He moved to the United States in 1945, where he eventually 

became an electrical engineer at Bell Labs and earned a Ph.D. in Physics at Princeton University 

in 1962. He served as a professor at several universities including Princeton, Dartmouth, and 

Drexel, and finally Professor and Associate Dean at University of New Hampshire until his 

retirement in 2002. Dr. Manasse began to devote his time toward creating art in stained glass, 

ceramic and bronze sculptures. He soon realized that his experiences in Nazi Europe deserved to 

be represented by sculptural work in addition to his written and oral presentations. One of his 

works, “My Disapora,” won top prizes in a national exhibition in Cape Cod and the Bonnar 

competition for the NAA. Dr. Manasse continues to create and exhibit his works around New 

England.  

  

“I was born in Frankfurt Germany in 1935 and was put on a kinder transport along with 
my older brother to Belgium after Krystallnacht in 1938. My father sailed on the St. 
Louis in 1939 to Cuba but was denied entry as were all of the passengers. He came back 
to Europe and lived in Brussels until it was invaded by the Nazis in May of 1940. We 
were taken to Vichy France and along with 100 other boys and girls who had also been 
in Brussels were hidden in France during most of the war with my brother. However, my 
father was sent to Auschwitz in 1942 where he was murdered. My mother and sister were 
also exterminated at Auschwitz. After escaping France over the Pyrenees to Spain and 
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then Lisbon, Portugal we finally arrived in the USA (NYC) in early 1945 and lived in a 
variety of foster homes in NY until I graduated from City College in NY, married and 
worked as an electrical engineer at Bell Labs. I won a fellowship to study at Princeton 
University, after I got my PhD in Physics in 1962, I served as Professor of EE at several 
universities (CCNY, Princeton, Dartmouth, Drexel, UNH) as well as being a consultant 
to several companies (Sanders, Loral, Ferrofluidics). In 1976, responding to the call by 
Pres. Carter for work in renewable energy, I started my own solar energy company, 
AETA, and ran it for 10 years, installing hot water and photovoltaic systems in numerous 
homes and commercial businesses in NH and MA. I also worked in the Defense 
electronics Industry for more than 20 years. After I retired in 2002, I carried out one of 
my hobbies, working in stained glass and then, discovered ceramics. After several years 
of study at Framingham State and at the Harvard-Radcliffe ceramics studio, I decided to 
concentrate on sculpture and changed to working with live models and oil based clay to 
create more figurative work.  In all of my sculpture I want to let my passions and 
emotions dominate the pieces I create rather than slavishly trying to make accurate 
representations of what I see directly. I work in clay and cast in bronze. I have 
recently learned to carve in stone.”  

  

Ms. Barbara Aharoni and Mr. Harry Shamir.  Barbara is the daughter of survivors and a 

Holocaust educator herself. She teaches at a local synagogue and is the chair of the Plymouth 

chapter of No Place for Hate! Harry Shamir was born in November 1938, in Bologna, Italy, under 

the Fascist regime of Mussolini.  In 1942, his parents and he escaped the Nazis and fled from 

Vichy France to Switzerland in rather dramatic fashion.  He tells the story in about half an 

hour.  Unlike a TV drama the story remains, unforgotten. �His grandparents along with 76,000 

other French Jews kidnapped in August 1942 by the Vichy government willing collaborators, 

were murdered in Auschwitz or died transported there in train cattle cars. 
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ESSAY CONTEST: THE COURAGE TO REMEMBER 
 
 
................................................................................................................................................................................ 
 
 
All BHS Grade 10 students are encouraged to participate in “The Courage to Remember” essay 
contest.  View “The Courage to Remember” exhibit between April 3, 2017 and April 7, 2017, 
and then reflect upon your experiences in an essay of approximately 1000-1200 words. 
The top three essays will be awarded prizes in May. Prizes will be announced at the Braintree 
High School Academic Awards in May 2017. 
 
Directions: 
In a typed (word processed), double-spaced essay of approximately 800-1000 words, please 
reflect on the following three-part question: 
 
The title of the historical exhibit you have viewed is “The Courage to Remember…” 

a.) Why do you think it might take “courage” for people to remember the events of the 
Holocaust? 

b.) To what extent has your own personal courage challenged this week by the act of 
“remembering” the Holocaust? 

c.) Finally, how has finding the “courage to remember” the Holocaust helped you to 
honor the past, and how will it help you to shape the future as a citizen of Braintree  
High School and the world? 

 
 

TIMELINE AND SUBMISSION DEADLINE 
 

April 3-7, 2017  Students view “The Courage to Remember” exhibit. 

April 26, 2017  Students submit final draft of essay to their Social Studies teacher. 

May, 2017   Top essays awarded prizes at BHS Academic Awards night. 
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THE COURAGE TO REMEMBER 
ESSAY CONTEST SCORING RUBRIC 
 
 
................................................................................................................................................................................ 
 
 
I.)  Comprehensiveness of response 1 2 3 4 5 

II.)  Depth of thought 1 2 3 4 5 

III.)  Depth of feeling 1 2 3 4 5 

IV.)  Historical accuracy 1 2 3 4 5 

V.)  Maturity of writing style 1 2 3 4 5 

VI.)  Clarity 1 2 3 4 5 

VII.)  Cogency 1 2 3 4 5 

VIII.)  Cohesiveness of essay 1 2 3 4 5 

 
 
TOTAL POINTS: 
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